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Summary 

Set during the Second World War and the 1950s, Black Apple is an unforgettable, vividly rendered novel about two very different women whose worlds collide: an irrepressible young Blackfoot girl whose spirit cannot be destroyed, and an aging yet powerful nun who increasingly doubts the value of her life. Black Apple brilliantly captures the strange mix of cruelty and compassion in the residential schools, where young children are forbidden to speak their own language, and use their own names. As Rose Marie matures, she finds increasingly that she knows only the life of the nuns, with its piety, hard work and self-denial. But still, she is haunted by visions of past crimes in the school that terrify her, of her dead mother, and of the Indigenous life that has long since vanished. 


About the Author
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INTRODUCTION TO THE STUDY GUIDE

This study guide is intended for a Grade 11 or 12 English course. It will appeal to a wide range of teaching styles and can be adapted according to the students’ needs and existing knowledge about residential schools. 
This guide has three primary sections to aid in the teaching of Black Apple: Pre-Reading, During Reading, and Post-Reading. Pre-reading activities are designed to engage students with the ideas and themes in the book as well as develop a contextual understanding of the novel’s setting. The During Reading section offers questions and activities for each block of chapters. The Post-Reading section contains activities to help students and teachers examine themes and larger questions presented by the novel as a whole. 

Pre-Reading


Teachers will need to assess their students’ prior knowledge about residential schools and determine what kind of Pre-Reading activities will be required. Below is a brief overview of the history of residential schools in Canada, followed by links to multimedia resources that will help teachers familiarize their students with the subject. It is recommended that students develop a strong visual impression of residential schools before reading Black Apple. Various multimedia images are available in books and online. Other pre-reading activities might include research into the Indigenous cultures of Western Canada, the landscape of rural Alberta, and the role of the Catholic Church in mid-20th century Canada. 

The following is a list of resources that would be useful for teachers’ initial introduction to residential schools during Pre-Reading:

(A more extensive list of resources can be found at the end of this guide.)

http://wherearethechildren.ca

- An excellent website by The Legacy of Hope Foundation, which includes extensive timelines, photographs and many videos of first-hand accounts by former students of residential schools 
http://www.legacyofhope.ca/downloads/100-years-timeline.pdf
- A detailed timeline with pictures
http://www.cbc.ca/archives/topic/a-lost-heritage-canadas-residential-schools

- The landing page for CBC’s Digital Archives about residential schools 
- Includes video links to Stephen Harper’s 2008 official apology, the 1962 film “The Eyes of the Children,” depicting Christmas at a residential school, and numerous archived news reports

http://www.trc.ca/websites/trcinstitution/index.php?p=905

- Website that includes news about The Truth and Reconciliation Commission of Canada (TRC), its events and publications.
Historical Timeline:

“Two primary objectives of the residential school system were to remove and isolate children from the influence of their homes, families, traditions and cultures, and to assimilate them into the dominant culture. These objectives were based on the assumption Aboriginal cultures and spiritual beliefs were inferior and unequal. Indeed, some sought, as it was infamously said, “to kill the Indian in the child.” Today, we recognize that this policy of assimilation was wrong, has caused great harm, and has no place in our country.”

- Prime Minister Stephen Harper
Statement of Apology / June 11, 2008





1831 — The Mohawk Indian Residential School opens in Brantford, Ontario. It is the oldest school considered part of residential school system. It is known by survivors as the “Mushhole” on account of the poor food or ‘mush’ served there.

1844 — The Bagot Commission, led by then Governor-General of the Province of Canada, Sir Robert Bagot, releases its report recommending that Indian assimilation would best be achieved by separating children from their parents. In his Report on Native Education (1847), Egerton Ryerson, Superintendent for Education, reiterated this idea, and also recommended that Aboriginal education focus on religious instruction and on agricultural training.

1876 — The Indian Act is enacted and gives government exclusive right to create legislation regarding Indians and Indian lands. This Act identifies who is an Indian and establishes related legal rights. Crushing prohibitions, designed to extinguish what were considered to be uncivilized and savage cultural practices, were introduced. The Indian Act also allowed the government to realize its ambition to assimilate Aboriginal peoples through the creation of residential schools.

1879 —Nicholas Flood Davin’s Report on Industrial Schools and Half-breeds, also known as the Davin Report is released and recommends that the federal government, in partnership with various churches, create a school system with the explicit objective of indoctrinating Aboriginal children into a Euro-Canadian, Christian way of life. By the time the Davin Report was released, the idea of separating children from their parents as an effective education-and assimilation-strategy had already taken root. 
1885 — The “pass system” is introduced by Hayter Reed, an Indian Agent, to control and monitor the movements of Indians. Passes were required for parents visiting their children and only given to those who agreed not to interfere with or attempt to bring their children home. This system limited the number of visitors, the period of time for visitation and the frequency of the visits. Any First Nations people found in town without a pass were charged under the Vagrancy Act. 
1887 — Prime Minister of Canada, Sir John A. Macdonald, on May 2 quoting a memorandum dated January 3, 1887, states: “The great aim of our legislation has been to do away with the tribal system and to assimilate the Indian people in all aspects with other inhabitants of the Dominion, as speedily as they are fit for the change.”
1889 — Allegations of physical and sexual abuse emerge from Rupert’s Land School in Selkirk, Manitoba. Abuse at the schools was widespread: along with sexual abuse, emotional and psychological abuse was constant, as was gratuitous physical abuse as punishment. Stories of such abuse continue to emerge until present day. 
1892 — A formal partnership between the federal government and churches to run the school system for Indian students is formed. Schools are to be known as residential schools. Financial grants are passed for payment to the religious orders that maintain industrial schools. 
1896 — 45 schools are operating across Canada, with 1500 students in attendance. All schools place heavy emphasis on religion and only allow half-days for academic instruction. 
1907 — The chief Medical Inspector for the Department of Indian Affairs, Peter Henderson Bryce, publishes an appalling report on the deplorable health conditions in the residential schools. He lists the death rate of 50 % in Western residential schools. In 1922 Bryce self-publishes his complete investigations and calls the tuberculosis epidemic at the schools a “national crime… the consequence of inadequate government funding, poorly constructed schools, sanitary and ventilation problems, inadequate diet, clothing and medical care.” 
1920 — A new federal law is passed making attendance to residential schools compulsory for all native children in Canada between the ages of 7 and 16. Children were usually rounded up in August and transported by train, plane or bus to the residential schools. They were separated from their brothers, sisters and friends and herded together according to age level. They were issued clothes and assigned a bed number. Even though many of the children could not speak any English, the supervisors spoke only English to them and punished the children if they spoke in their native languages. 
1940 — By the 1940s, the failure of the residential school system was apparent. The level of academic achievement was low. In 1930 only 3 percent of the students had gone beyond Grade 6. The federal government begins to apply provincial curriculum standards to the residential schools and to integrate Aboriginal students into regular schools.
1940s and 50s — More residential schools are opened as the system expands to the North for Inuit children.
1951 — The Indian Act is revised: prohibitions on traditional Aboriginal practices and ceremonies are removed and women are now allowed to participate in band democracy.
1958 — Inspectors for the Department of Indian Affairs recommend the termination of the residential school system.
1960 — 60 schools are in operation with approximately 10,000 students in attendance. 
1961 — Another amendment to the Indian Act: Indians are allowed to vote in Canadian elections without having to give up their Indian status.
1969 — The federal government’s Department of Indian Affairs and Northern Development takes over full control of residential schools, ends the partnership with churches, and begins to transfer control to Indian bands.
1979 — There are 12 residential schools still in operation, about 1200 students enrolled in remaining schools across the country.
1982 — The Constitution Act is amended and now recognizes and affirms the rights of “Indian, Inuit, and Métis peoples of Canada.”
1986-1994 —The United Church, the Catholic Missionary Oblates of Mary Immaculate, the Anglican Church, and the Presbyterian Church all issue formal apologies for their participation in the residential school system.
1995 — A former supervisor of Alberta Indian Residential School, Arthur Henry Plint, pleads guilty to 16 counts of indecent assault and is sentenced to serve 11 years in prison. 
1996 — The Final Report of the Royal Commission on Aboriginal Peoples is released. It calls for a public inquiry into the effects of residential schools on generations of Aboriginal peoples.
2005 — Assembly of First Nations National Chief Phil Fontaine announces a class action lawsuit against the Government of Canada over the legacy of the residential schools.
2008 — As part of the Indian Residential School Settlement Agreement (IRSSA), the Truth and Reconciliation Commission (TRC) is launched to provide the opportunity to residential school survivors to share their stories.
Prime Minister Stephen Harper apologizes to First Nations, Inuit and Métis for the residential school system. 
2015 — The Truth and Reconciliation Commission is concluded with a ceremony at Rideau Hall in Ottawa. A final document is issued, identifying 94 calls to action to “redress the legacy of residential schools and advance the process of Canadian reconciliation.” 

During Reading 

Teachers may choose one or more of the approaches below to study the novel with their students as a class, in groups, or individually. 
a) Response Journals
To assist students in getting the most out of their reading experience, teachers can have them keep journals to write reflections as they read. Students can either write about a topic of their choice based on one of the themes below, or in response to the questions included in each chapter section. 
Teachers can also encourage students to create journal entries throughout the novel with the following prompts:
· Compare and contrast what you’ve read of Black Apple with other books you’ve read, to situations or people in your own life, or to events in history or the news. 
· How do you feel about the main characters? What advice would you give them? 
· Think about instances of race, gender, or class inequalities and injustices in the book. Who has the power in the story and how is it used? 
· Can you “see” the setting? Do you have questions about the places in the book?
· Are you emotionally involved in the story? Why or why not?
· What questions does the novel raise about residential schools? 
· What events do you find most surprising or disturbing? 
· How does the author use flashbacks and foreshadowing effectively? 
· Would you have liked the book to end differently? How? 

b) Theme/Topic Groups

Organize students into groups and assign each group a theme or topic to focus on while reading the book. At the end of the unit, each group may present their observations and conclusions to the class.  Presentations might take the form of essays, concept maps, posters and so on. Here are some possible topics:

Friendship
Belonging
Heritage & Culture
Prejudice & Discrimination
Race
Guilt & Shame
Identity
Grief & Loss
Respect
Coming of Age
Empathy
Religious Faith & Conviction
Value & Definition of Education


c) Powerful Quotations 

Have students pick one quotation below and discuss, present or write about its context and meaning within the novel. These quotations can also be used in a test or exam. 

SAMPLE QUOTATIONS:

“What’s the point?” Sister Margaret, a few feet away, demanded of Sister Joan. “We send them home for two weeks, and once they get back, we have to start civilizing them all over again.” [Pg. 82]

“Good gracious, it’s not our fault. Whatever they give that poor Anne at home—dog eyes or gopher brains, I can just imagine—it’s turned the child right off the sensible food we serve here at the school.” [Pg. 143]

“But if it was love she felt for Mother Grace, it was the same kind she had for the Virgin Mary, Mother of God. Love for someone removed and not completely human, not made of flesh, not really.” [Pg.114]

“Through His revelation, He has absolved us of blame for the deaths of Father Damien and Sister Mary of Bethany.” [Pg. 190]

“Or maybe Satan found the cracked-open window that poured tinny music and gleeful laughter into the night and projected his dark form through it.” [Pg.294]



The following reading questions can be assigned as homework, to complete during or after reading each chapter section, and can be used as starting points for classroom discussion or debates. 

PART 1

Chapters 1-7

Questions


1. Sinopaki/Rose Marie tried to run when Father Alphonses came to take her to St. Mark’s. Why did Papa stop her? What do you think would have happened if he hadn’t?

2. What is the baby bird inside Rose Marie and what do you think it represents?

3. When we meet Mother Grace, we are told immediately that she lives with chronic pain. What are some of the ways she suffers emotionally, as described in Chapter 2?

4. What indications are there about how Mother Grace feels about her job at the school? 

5. Why did Mother Grace feel “her conscience pinch,” when she studied her own photograph on the wall? 

6. Mother Grace believes that the “Church was doing the Indian race a great favour in bringing them the Lord and an education.” From what you know so far, what do you think about this statement? (We’ll revisit this question at the end of the book.)

7. Just before Rose Marie gets her face scrubbed, her hair chopped off, and is yanked out of her favourite dress, she has a memory of happily jumping into a creek with her father nearby. Why do you think the author set up this contrast, and what effect does it have?

8. Why does Mother Grace allow Rose Marie to keep her first name? 

9. The bedtime scene in Chapter 4 contains a metaphor: “She opened her eyes and watched Sister Cilla, whose long black dress was a shadow that ate up her whole body.” There are also several similes. Find and list three. 

10. What is the significance of Anataki “stealing Anne,” from Sootaki? What does it say about Anataki and what impression does it leave on Rose Marie?

11. When Sister Margaret punishes Rose Marie and Bertha with a stick for fighting, why do you think Sister Margaret lets Bertha go first and continues to hit Rose Marie?

12. Why does Rose Marie force herself to smile after her punishment from Sister Margaret? What effect does this have on how she is treated by the other girls?

13. Describe what you think Rose Marie means by her “fire worms.”




Suggested Activities

Write a poem inspired by Rose Marie’s early experiences at St. Mark’s. Think of the author’s use of the senses in the book. For example: “The dark, heavy dress that was pushed over her head smelled of damp corners and dirty feet.”

Write a script of dialogue between two of the Sisters as they discuss the students and their own lives in the school. 



Chapters 8-16

Questions


1. In Chapter 8, Mother Grace hears the sound of Rose Marie’s cries. Why doesn’t she get up to investigate what is going on?

2. Do you think Mother Grace bears any responsibility for Sister Joan beating Rose Marie? Explain.

3. Who is the “new nun” Rose Marie refers to on pages 54 and 56, and why does she keep seeing this woman?

4. Describe and assess Sister Bernadette’s actions during Rose Marie’s beating. In your opinion, should she have done anything differently?

5. How does Sister Joan justify what she did to Rose Marie?

6. What rule does Sister Joan break when she beats Rose Marie?

7. In Chapter 9, through Mother Grace’s reflections, we learn how she initiated parental visits on Sundays, despite Father David’s complaint that the practice was “in direct opposition to the government of Canada’s policy of assimilation.” Why was Mother Grace motivated to establish regular family visits? 

8. Describe Rose Marie’s physical behaviour during the visit from her parents. What is she feeling during this scene and how does it relate to the way she is acting?

9. In Chapter 12, the Sisters bicker about St. Valentine’s Day while a third of the girls at St. Mark’s have fevers and the infirmary is full. What does this suggest about the school’s past experiences with illness?

10. What is Rose Marie’s reaction to seeing Ruth’s ghost?

11. Why does Mother Grace single out Rose Marie to “take her under her wing, helping her grow and flourish,” and how does she come to believe that it is something that “God had most assuredly intended”?

12. What is the significance of Rose Marie’s dream at the beginning of Chapter 15?

13. Mother Grace tells Papa that Rose Marie can’t go with him for the summer because he no longer has a proper home for his daughter. Does she have other reasons for keeping Rose Marie at St. Mark’s? If so, what are they?

14. What evidence suggests Mother Grace had been planning for Rose Marie to remain at the school for the summer long before she informs Rose Marie about her mother’s death?

15. In what ways has Rose Marie been betrayed by the events at the end of Chapter 15? By whom? Should Papa have done more? 



Suggested Activities

What were some of Sister Joan’s reasons for beating Rose Marie? Write a journal entry or letter by Sister Joan attempting to justify the physical abuse.

Create a Venn Diagram comparing characteristics the students attribute to the Sisters, and characteristics the Sisters attribute to the students. Are there any similarities?

Watch a video of a residential school survivor describing his or her experience with physical punishment and write a reflection on this. Compare your experience of reading a description of fictionalized abuse with watching/hearing a true account.
 












PART 2

Chapters 16-23

Questions


1. From Mother Grace’s point of view, what are some of the ways Rose Marie has changed in the last six years?

2. When Rose Marie menstruates for the first time, what does she initially think it is?

3. What do we learn about Rose Marie’s attitude towards her future during Papa’s visit?

4. Are Rose Marie’s feelings toward her father different now from when she was thirteen? What has changed?

5. What do you think of Mother Grace’s suggestion that Sister Cilla’s desire to have children should be satisfied by the children of St. Mark’s?

6. What does Mother Grace mean when she writes to Father Patrick, “What is the matter with me that I cannot enjoy the moment without regretting its future?”

7. What is revealed about Sister Cilla’s character and her past while she is having fun with Rose Marie and Sister Bernadette in the kitchen in Chapter 20?

8. Would you consider Rose Marie’s life at St. Mark’s as happier at age thirteen than it was at age seven? 

9. Why do you think that Sister Margaret — despite her complaints and sour disposition — is no longer a senior dormitory supervisor? How do you think she feels about Mother Grace’s decision?

10. Now that she’s older, Rose Marie is seeing more of the “shadow sister” and the ghost of a man as well. Why do you think this is happening? 

11. Why did Sister Lucy mistake Rose Marie for Sister Mary of Bethany?

12. In Chapter 22, Rose Marie becomes angry and resentful toward her father. Do you think this is fair? Explain why or why not.

13. What do you think Rose Marie sees and experiences in the barn on pages 134 and 135?

14. When Rose Marie and Anataki observe and discuss the first-year girls, what does their discussion reveal about how they have changed over the last six years?

15. Compare and contrast how Rose Marie and Anataki’s lives are different. Take into consideration that Anataki has knowledge about sex and female reproduction, while Rose Marie is naive about these subjects. 



Suggested Activities

Write (or draw/paint) Anataki’s “What I Did This Summer” assignment. 

Imagine you are one of the Sisters (Joan, Margaret, Bernadette or Cilla) and write the cover letter they might have submitted to apply for their jobs at St. Mark’s. Think about what you know about each Sister’s background and personality. What skills would she include to promote herself and how would she express her desire and suitability for the job?  





Chapters 24-31

Questions


1. Why do you think Anataki only began to see the ghost of Sister Mary of Bethany when she was very ill?

2. Explain the significance of the bush fires described in Chapter 25.

3. Does Mother Grace’s reflection about her youthful infatuation with Father Patrick alter your perception of her?

4. Reflect on Rose Marie’s dreams in Chapter 26. What is the significance of Anataki and her family being with her in the wilderness?

5. Looking back through earlier chapters, can you find moments foreshadowing Anataki’s death?

6. Describe the various reactions of the Sisters to Rose Marie’s behaviour while she grieves for Anataki.

7. What does Rose Marie see happen with the ghosts on page 164?

8. What do you think prompts Rose Marie to confess about her visions of the ghosts to Father David? What is his reaction?

9. What is the “terrible tragedy” Mother Grace reads about and how does she think it involves Father William?

10. How does Rose Marie react when she overhears Rachel and Prissy First Rifle talking about her?

11. Why does Rose Marie try again to share her visions of ghosts at confession? How does Father William respond to what she has seen?

12. What does Rose Marie mean when she says that Sister Mary of Bethany “had a baby growing in the wrong place”?

13. Mother Grace “realized that her spiritual fatigue had lasted until this very moment,” when Rose Marie tells her what she saw happen between Sister Mary of Bethany and Father Damien. Looking back through earlier chapters, how would you explain Mother Grace’s spiritual fatigue? Why does she think it’s over after Rose Marie’s revelation?

14. How do Mother Grace and Father William interpret Rose Marie’s “Visitation”? What is a moral pardoning and how do they relate this concept to what Rose Marie has seen?

15. Why is Sister Joan skeptical of Mother Grace’s belief that God is speaking to the Sisters through Rose Marie? How do the other Sisters react?

16. What are Father William’s plans regarding the Visitation?



Suggested Activities

Write a letter from Sister Mary of Bethany to Rose Marie. What do you think Sister Mary is trying to tell Rose Marie and how would she express it in words?

Create a newspaper page about the deaths of Sister Mary of Bethany and Father Damien. Get creative with images of a school you think looks like St. Mark’s and/or the barn where the crime took place. You may choose to write the article from a perspective either before or after Rose Marie’s revelation. Be sure to write a headline! 












PART 3

Chapters 32-40

Questions

1. Why is Rose Marie sometimes referred to as “Miracle Girl”?

2. Analyze Rose Marie’s dream at the beginning of Chapter 32 and explain why her “blue” is gone when she wakes up.

3. What does Rose Marie think her dream might mean? Why?

4. What new ghost is Rose Marie seeing now?

5. Describe Rose Marie’s emotions when Mother Grace tells her that she has to leave St. Mark’s.

6. Rose Marie is now nineteen, but believes Mother Grace is still trying to keep her from Papa? Why?

7. At this stage of her life at St. Mark’s, how would you describe Rose Marie’s position at the school and her relationship with the Sisters?

8. Why doesn’t the frizzy-haired blond woman on the bus let Rose Marie sit with her?

9. Why does Rose Marie thinks of Sister Joan’s warning, “put your hand on the fire, and you’ll get burned,” when the “Fire Indian” on the bus winks at her?

10. What do you think the old woman said to the “Fire Indian” when she scolded him in Blackfoot?

11. What is Father Seamus’ attitude toward Rose Marie? What does his praise of Mrs. Tortorelli reveal about him?

12. Describe some of the aspects Rose Marie finds most shocking about Mrs. Mooney’s lodging house and its inhabitants. 

13. Why doesn’t Rose Marie immediately return to St. Mark’s after discovering Father Patrick has died and her lodgings are not ready as planned?

14. What might some of the books on Father Patrick’s shelf suggest about him as a priest?

15. What has become of Bertha since she left St. Mark’s?

16. Why does Rose Marie feel comfortable sitting on the porch talking to Cyril, but uncomfortable around Frank?

17. Mother Grace’s letter to Father Patrick reveals to Rose Marie that Papa has died and that Mother Grace knew over a month earlier that he had tuberculosis. How do Mother Grace’s actions parallel her actions in Chapter 15?

18. If Mother Grace had told Rose Marie about her father’s illness, what might have happened?

19. What is Father Seamus’ reaction to Rose Marie’s attempt to confess what she saw outside the Dominion Hotel?

20. In Chapter 38, when she goes to Mass, what does Rose Marie learn about the place of “Indians” in society? 

21. Why do you think Bertha stares at Rose Marie with such “pure hatred”?




Suggested Activities

The bus drive to Black Apple is fraught with Rose Marie’s first real encounters with racism, men, 1950s Canadian society, and the perils of being on her own. Write an abbreviated version of this experience from Rose Marie’s perspective.

Friend or Foe? Create a chart listing all the reasons Mother Grace acts as a friend or a foe to Rose Marie and then write a paragraph arguing if she is more one over the other.



Chapters 41-48

Questions

1. In Chapter 41, Mother Grace refers to Father Patrick as “her dear husband.” Assess whether this is an apt description of their relationship.

2. What do you think prompts Mother Grace’s impulse to listen to the radio? 

3. What does Mother Grace neglect to do while she’s grieving for Father Patrick? What effect does it have on those who need her?

4. Did Mother Grace’s reaction to Sister Cilla’s marriage plans surprise you? Why or why not?

5. Rose Marie is plagued by fear, grief, anxiety, and uncertainty as she settles into Black Apple. Can you identify any positive aspects of her situation? 

6. Cyril treats Frank as though he is a real danger to Rose Marie. Do you think this is a fair assessment?

7. What compels Rose Marie to go into Cyril’s room alone after his fight with Frank?

8. What does Rose Marie’s dream on page 295 reveal about her feelings about her night with Cyril?

9. Why does Rose Marie want to avoid Cyril and Frank? How do Mrs. Mooney and Ruby help her do so?

10. How does Rose Marie react to the idea of her future children attending a residential school? Why is she forced to think about it?

11. What advice would you give Rose Marie at the end of Chapter 45?

12. Do you think Mother Grace’s determination to give Sister Cilla a proper good-bye and to attend the wedding comes out of kindness? What else might contribute to her attitude toward Sister Cilla leaving?

13. Why do you think Rose Marie is surprised by Cyril’s proposal? Should she have expected it? Why or why not?

14. Why do you think Rose Marie needs “a complete declaration” from Cyril in order to say yes?

15. Compare Cyril and Frank’s proposals. If you were their friend, what advice would you give to each of them to successfully make their case to Rose Marie?

16. When Mother Grace sees Rose Marie in Chapter 48, do you think it is through a vision, a dream, or something else?

17. Why do you think Rose Marie chooses to travel to find her brother rather than return to St. Mark’s, marry Cyril, or be with Frank? 

18. Are you satisfied with how the novel ends?




Suggested Activities

Rose Marie’s conversation with Mrs. Rees on pages 302-303 explores the different lives she might have had with Cyril and Frank. Describe these lives, and list the pros and cons of each. 

Examine the various details we learn about Father Patrick when Rose Marie is in Black Apple and use them to develop your own impression of him. Use your impression to write as Father Patrick to Mother Grace. 

Write a journal entry in Rose Marie’s voice 5 years after the end of the book. Use a scenario based on one of the choices she is confronted with: a life with Cyril, a life with Frank, life as a nun back at St. Mark’s, or life after finding her brother.



After Reading Activities
After reading the novel, students are ready to discuss the novel’s themes in greater depth and to engage in activities that will broaden their understanding. Ask students to refer to their journals, discussion notes, and lists from Pre-Reading and During Reading activities to create meaningful essays and research projects. 

ESSAY

These suggested essay topics are designed to evaluate students using various criteria including knowledge of the text and issues, critical thinking, and effective communication of ideas.

1. Trace Rose Marie’s development from a child into an adult, making note of her significant experiences. Analyze how each event affects her character and shapes her identity. 

2. Explore the various ways Mother Grace’s emotions, physical and mental state, and wavering faith affect Rose Marie and steer events in the novel. 

3. Dreams, visions, and flashbacks are used frequently throughout the novel to convey past events and the emotions of Rose Marie and Mother Grace. Choose examples and examine them as storytelling techniques. 

4. Research the evolving opinions on the state of residential schools toward the middle of the 20th century and argue whether or not St. Mark’s and/or Mother Grace could be considered “progressive.”


CREATIVE ACTIVITIES

1. Imagine you are adapting the novel into a movie and your first job is to condense the story. Decide on 10-12 scenes that you think are crucial to the plot and write a paragraph for each, describing the scene.  Your scenes should assist in character development and convey information about residential schools, without the benefit of narration. 

2. Write a short story about Kiaa-yo’s (Joseph’s) experiences while Rose Marie was at St. Mark’s.
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